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	Trainee name:
	Trainee C
	Date of observation:
	

	School name:
	School C
	Lesson
	3 of 5

	Name of observer:
	Observer C
	Subject:
	Maths

	Observation focus (with reference to trainee targets):
Developing  positive behaviour management by:
· Using your position in the room  
· Use of rewards and sanctions
· Keeping an appropriate pace in the lesson



	Please refer to the Core Content Framework as it applies to the teaching of the trainee’s specialist subject as you write your questions / comments to inform feedback and reflection.

	 1. High Expectations 
	· Use of intentional and consistent language to promote challenge;
· Setting of clear expectations;
· Creating a safe & positive environment;
· Culture of mutual respect and trust through modelling;
· Use of school sanctions and rewards.

	2. How Pupils Learn
	· Assessment of prior knowledge;
· New information introduced does not overload working memory;
· Addressing misconceptions;
· 0pportunities for retrieval and practice.

	3. Subject and Curriculum
	· Clarity of delivery of concepts and knowledge; 
· Use of analogies, illustrations, examples, explanations and/or demonstration;
· Curriculum intent is clear;
· Vocabulary is explicitly taught;
· Opportunities for reading/writing and spoken  language.

	4. Classroom Practice 
	· Effective scaffolding;
· Introducing new material in steps;
· Removal of scaffolds;
· Modelling of content and skills;
· Use of pair and group activities to develop talk;
· Use of a variety of questioning strategies to elicit responses;
· Quality homework.

	5. Adaptive Teaching

	· Using a variety of different resources to support different levels of need; 
· Reframing questions to stretch and support; 
· Working with TAs effectively to support students;
· Adapting seating plans or moving students to enable peer support.

	6. Assessment 

	· Planning and delivery of formative assessment tasks; 
· Use of questioning to identify knowledge gaps and misconceptions;
· Monitoring of student answers and work; 
· Allowing time for students to respond to feedback.

	7. Managing Behaviour 
	· Giving manageable, specific and sequential instructions;
· Use of early interventions to manage behaviour;
· Explicit use of routines in line with the school ethos and behaviour policies;
· Responding consistently to student behaviour.

	8. Professional Behaviours 
	· Responding to feedback from expert colleagues;
· Working effectively with TAs and other supporting adults before, during and after the lesson;
· Awareness and fulfilment of safeguarding routines (e.g. registers), procedures and behaviours.

	
	



	Descriptive account of the lesson
	Questions to inform feedback conversations and/or trainee reflection)

	
Students enter the lesson after breaktime, take out their equipment and begin the starter task. Some are slow to do so and begin off task conversations across the room.



Starter answers displayed on the interactive board and students self assess in green pen. Great to see school marking policy consistently applied.


Teacher exposition ‘how do we find the nth term for these ascending sequences’. Really useful for students to see these sequences both numerically and diagrammatically. This helped to reinforce the comparison with the multiples of 2. Warning given for student calling out an answer and recorded on your seating plan.

Students tried a worksheet of questions independently to find the nth term for ascending sequences but were soon off task.

You went through Q3 on the board when it became clear that a number of students were struggling to spot a common difference of 0.5. Effectively re-engaged the class.


Students are working independently and are focused on the task. You stood at the back of the room close to two students who are often off task. Great to hear you tell the class how well you thought they were working.


Answers to the worksheet questions checked by asking students to read out some of their answers, rewards given for a student who hadn’t finished a question but tried it on the spot. 

‘Matching Pairs’ Activity introduced.Students discussed potential answers. Students enjoyed the task and were able to answer the questions but not all were engaged and it soon became very noisy.


Plenary - spot the mistake. Students were given 5 examples and asked to either tick (if correct ) or cross and correct (if incorrect). Examples were on a timer (allowing you to move around the room to check students were completing the task)  and students were asked to write the numbers 1 - 5 in their margin before the task began. You also told them answers would be peer marked and rewards given for a score of 4 or more correct.
	
How were your expectations made clear to students?
How could you reinforce these in a positive way?


How did this help you to gauge student understanding of the starter (and the skills required for the lesson)?


How could you show this sequence in a real life situation to further engage students?


Why do you think this was?


As part of your planning when you completed the worksheet questions yourself did you spot any other potential difficulties?


How did this help maintain the calm, focused atmosphere that you established?



What information did this give you about their understanding?


How could you make your behaviour expectations of this part of the lesson clearer? For example, how would you like students to record their answers?

This was really successful, why do you think this was?





	Summary of the strengths of the teaching evidenced in this lesson: (Please make explicit links to the Core Content Framework – see above): 

CCF3: Clear numeric and diagrammatic example of an ascending linear sequence.


CCF7: It was great to see you vary your position in the room. In your explanations you moved across the front of the room, during independent work you stood where you could still see the entire class but also close to less focused students. The timed activity also allowed you to circulate and check students were completing the plenary task.

CCF6: your circulation and checking of student answers allowed you to notice the source of difficulty in the independent work. It was really effective to draw the students back together to explain this. 

CCF1: Great to see you use your seating plan in a plastic wallet to record rewards and warnings. This was also clear ro students and added a ‘concrete’ element to warnings given. It was also effective to keep track of who would be given an reward.

CCF7: Chunking the lesson into short, focused tasks worked well and helped you to maintain pace. It was really effective when you reminded students how long they had to work on their independent task and also the rationale that this would leave time for a quiz to finish. This really  motivated students.



	Summary/key points to inform the trainee’s continued development as a teacher. (Please make explicit links to the Core Content Framework – see above). Please also ensure there is some subject specific comment.  :

	Subject Specific:


In your planning make sure you pre-empt possible misconceptions (for example a common difference of 0.5) and plan an opportunity to expose these before students begin independent work.
	General Teaching & Learning:


Make sure to incorporate a method to check students’ understanding before they begin independent work (for example mini whiteboards or a Diagnostic Questions quiz). This will enable students to access the work more confidently and show more focused in their work



Trainee reflection on observer’s feedback:
Please link your reflections on your strengths and areas to develop explicitly to the Core Content Framework where appropriate. You should also use this reflection to prepare for your weekly mentor meeting. 



Remember to upload this lesson observation to your PebblePad portfolio each week.
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